INSTRUCTIONAL ACTIVITY TOPIC: 
A Latin-American Book Cover or Placemat:  
(This activity can be modified for French, German and Latin.  See additional notes that follow.)

La geografía de la América Latina
en forma de Una Sobrecubierta de Libro

o en forma de Un Mantel Individual
Target Language:
 FORMCHECKBOX 
  French    FORMCHECKBOX 
 German     FORMCHECKBOX 
 Latin     FORMCHECKBOX 
 Spanish
Target Level:       
 FORMCHECKBOX 
 Beginning

                    

 FORMCHECKBOX 
 Intermediate

                   

 FORMCHECKBOX 
 Advanced

SOL CORRELATION: (Note the Virginia Standards of Learning [SOL] addressed in this activity.)

English:  7.1, 7.2, 7.6, 7.7, 8.2, 8.3, 8.6, 8.8, 9.2, 9.4, 9.9, 10.11, 11.1, 11.9, 11.10, 12.1, 12.4, 12.7, 12.8 

History and Social Science:  WG.1-4, 7-8.
Visual Arts: K.2-4, K10-11, K14-18, 8.21.

Music and Performing Arts: HS7, HS9, IAD26, TI.12, TII.15-19,
Foreign Language:  


Strand 1: Person-toPerson Communicaton: MFLIII.1-3, MFLIV.1-3



Strand 2: Listening and Reading for Understanding: MFLIII.3, MFLIV.3


Strand 3: Oral and Written Presentation: MFLIII.4-5, MFLIV.4-5



Strand 4: Cultural Perspectives, Practices, and Products: MFLIII.6, MFLIV.6



Strand 5: Making Connections Through Language: MFLIII.7, MFLIV.7



Strand 6: Cultural and Linguistic Comparisons: MFLIII.8-9, MFLIV.8-9



Strand 7: Communication Across Communities: MFLIII.10, MFLIV.10
OBJECTIVES:

1. The student will select 1 or 2 Latin-American countries from a list for an individual project accompanied by an  oral presentation to his/her classmates.
2. The student will identify the countries of Latin America. 

3. The student will identify the capitals and major cities of Latin America.

4. The student will identify the major rivers and other major geographical features of Latin America.

5. The student will design either a book cover or a placemat reflecting his/her research and information. 
6. The student or teacher will laminate the book cover or placemat for display and for an oral presentation assessment in class.

7. The student will make an oral presentation about his/her 1 or 2 Latin-American countries.

8. After each oral presentation, every student seated in the audience will make a statement of information about the presentation given by his/her classmate and ask a higher level question of the student who presented the project to the class using Bloom’s Question Stems.  [See “attachments” at end of lesson.]
9. The student presenter will contribute items to a test/quiz bank for the teacher to create a summative assessment based on the class presentations.  Number of items per student to be determined by the teacher.
10. The student will share a video/internet clip lasting 1-3 minutes regarding possibly the news, a historical site, a tourist attraction, a typical food, a famous person,  other popular topics, local culture or music of his/her selected country to the class that ties in with or supports his/her book cover or placemat project.  The clip will be in Spanish.
RESOURCES/MATERIALS:


Resources may include maps, globe, student text, and library resources such as the Internet.  Necessary materials include craft paper, cut-out computer graphics, magazine or hand-drawn pictures, markers for drawing, and clear contact paper to cover the design.

Nota Bene:  Instead of a book cover or placemat, the student could create a Power Point presentation, a standard sized poster, a tri-fold standup poster, booklet, brochure.......
Web sites 

Maps of Latin America
http://www.worldmap.org/region.php?region=Latin%20America%20and%20Caribbean
Map Game (scroll down and find “Latin America.”

http://www.maps.com/FunFacts.aspx?nav=FF#
Outline Map: 

http://www.worldatlas.com/webimage/countrys/namerica/latinout.htm
Interactive South American Map:

http://www.worldatlas.com/webimage/countrys/sa.htm
Interactive Caribbean Map:

http://www.worldatlas.com/webimage/countrys/carib.htm
Interactive Central American Map:

http://www.worldatlas.com/webimage/countrys/carib.htm
Interactive Map of Latin America:

http://www.descriptio.com/cityfindme.cfm?ED_DescriptioMapID=308
General Information about Latin America from Wikipedia:
http://en.wikipedia.org/wiki/Latin_America
General Information about Latin America from Wikipedia EN ESPAÑOL.

http://es.wikipedia.org/wiki/Am%C3%A9rica_Latina
Interactive tourism map of South America:

http://www.bugbog.com/maps/south_america/south_america_map.html
Internet video clips:  [From the main page click on VIDEO and browse for a suitable clip.]
www.univision.com
PROCEDURE/IMPLEMENTATION: 
Directions for the teacher:
1.  Teacher will make a copy of the listing of Latin-American countries provided elsewhere in this plan.

2.  Teacher will write each country’s name on a slip of paper for a lottery or drawing. Or teacher may simply take the photocopy and cut the country names into slips of paper for a lottery drawing.

3.  Teacher will provide student with web addresses for maps and other sources.

4.  Or teacher will put the electronic copy of the addresses in a computer lab or resource lab, website, etc…. for students to access electronically.
5.  Teacher may elect to print hard copies or electronic copies of these materials for teacher and student.

6.  Teacher should save this file under its original name.  Afterwards, teacher should save this document under a different file name so that teacher might edit this document for student use.
Directions for the student:
1. Student will choose either 1 or 2 countries from a lottery drawing of  Latin American countries based on teacher’s objectives and decisions.  Student will comply with the guía or rubric used for evaluation.
2. Student will research the country/countries to identify the following:

· The location of the country on a map (required)
· The capital (s) and major cities of the country  (required)
· The major rivers of the country  (required)

· Other major geographical features of the country.  (required)
· A possible historical site for the video clip
· A possible tourist attraction for the video clip
· A possible typical food for the video clip
· A possible famous person for the video clip, etc....
3. Students will either (A) cut a piece of craft paper large enough to use as a cover for their Spanish textbook or other such book.  It should be larger than the book by at least 2” all around.  OR: (B) create an individual placemat of acceptable length and width.  [See additional notes in this unit, elsewhere.]
4. Students should assemble visuals representing ALL of the REQUIRED items from #2, plus their name either in Spanish or English as teacher requests. 

5. Students should place the assembled items in an attractive manner on the craft paper, with their country’s name running along the spine, and remembering to leave the 2” perimeter blank OR assemble such items as a placemat.
6. Students will attach the items in place and may cut a piece of clear contact paper a bit smaller than the craft paper, and position it on top of the design. OR the teacher may choose to collect the book covers or placemats and laminate them for the students. 

7. Students should cover the book for either use or for display.  OR... student may create the placemat for use or display.
8. Students should be prepared to present their project orally for 2-5 minutes to the class in Spanish, noting the significance of the all of the items illustrated from the chosen country according to their level of language study.  Video clips do NOT count as part of the 2-5 minute spoken presentation; video clips are IN ADDITION TO the student’s oral presentation and are in Spanish.
9. Students in the “audience” listening to the student presenter will ask questions of the presenting student using the addendum “Preguntas de Bloom.”  Based on level of students, teacher might tell students NOT to ask basic questions of the presenter at the “Knowledge/Conocimiento” level.  Audience members should question the presenter with higher level questions.   Students may also practice writing Bloom question using the question stem guide and the worksheet used for the actual writing of the individual student’s questions.  [Documents follow.]
ASSESSMENT:  

The teacher may choose to use the following assessment tools to evaluate this project.

Nombre____________________________________

Período_________                  
Guía de puntos
UNA SOBRECUBIERTA DE LIBRO / UN MANTEL INDIVIDUAL
1. Neatness (4-1) :   ______
[ Maximum (4) –Minimum (1) or 0, if required ]



2. Includes:
a. All labeled in Spanish when appropriate to the project (4-1) : _____

b. Map with surrounding borders labeled (4-1)  :  _____
c. Capital and Major Cities (4-1) : ____

d. Major Rivers and other Major Geographical Features (4-1) _____

e. Typical food from the country (4-1) :  ____

f. Tourist attraction from the country (4-1) : ____

g. Famous person from the country (4-1) : _____

h. Spanish name of the country in capital letters on placemat 

or on spine of book cover (4-1) : _____

i.     Video Clip in Spanish  (4-1) : _____





40 points total
ASSESSMENT FOR THE PRESENTATIONS:
A rubric for Intermediate Oral Presentations:

http://www.fcps.edu/DIS/OHSICS/forlang/PALS/rubrics/pdfs/Level%202%20Speaking%20Tasks%20Analytic%20Rubric.pdf
A rubric for Upper Level/Advanced Oral Presentations:

http://www.fcps.edu/DIS/OHSICS/forlang/PALS/rubrics/pdfs/Upper%20Level%20Presentational%20Speaking%20Tasks%20Analytical%20Rubric.pdf
A sample guide for Oral Presentations from the citations above follows immediately...
Task Completion:
1. Minimal completion of the task; content frequently undeveloped and/or repetitive.

2. Partial completion of the task; content somewhat adequate and mostly appropriate; basic ideas expressed but with very little elaboration or detail.

3. Completion of the task; content appropriate; ideas adequately developed with some elaboration and detail.

4. Superior completion of the task; content rich; ideas developed with elaboration and detail.

Comprehensibility:

1. Content barely comprehensible, requiring frequent interpretation; pronunciation may frequently interfere with communication.

2. Content mostly comprehensible, requiring interpretation; pronunciation may occasionally interfere with communication.

3. Content comprehensible, requiring minimal interpretation; pronunciation does not interfere with communication.

4. Content readily comprehensible, requiring no interpretation; pronunciation enhances communication.

Level of Discourse:

1. Use of complete sentences, some repetitive; few cohesive devices.

2. Emerging variety of complete sentences, some cohesive devices.

3. Variety of complete sentences and of cohesive devices.

4. Variety of complete sentences and of cohesive devices; emerging paragraph length discourse.

Fluency:

1. Speech halting and uneven with long pauses or incomplete thoughts; little sustained speech

2. Speech choppy and/or slow with frequent pauses; few or no incomplete thoughts; some sustained speech.

3. Speech sustained most of the time; some hesitation but manages to continue and complete thoughts.

4. Speech sustained throughout with few pauses or stumbling.

Vocabulary:

1. Inadequate range and /or inaccurate use of vocabulary.

2. Limited range of vocabulary; use sometimes inaccurate and/or inappropriate.

3. Adequate range of vocabulary with a few idiomatic expressions; use generally accurate and appropriate.

4. Wide range of vocabulary with some idiomatic expressions; use accurate and appropriate.

Language Control:

1. Emerging use of basic language structures.

2. Emerging control of basic language structures.

3. Control of basic language structures.

4. Control of basic language structures with occasional use of advanced language structures.

( 2004 FL POS, Fairfax County Public Schools

ADDITIONAL COMMENTS: 
The adopted countries may be used during the year for additional activities and further study.

The teacher will decide the relative value of the physical product versus the oral presentation.  For example: the ratio of the Project-Oral could be:  50-50; 75-25; 80-20....  etc.

The teacher is encouraged to adapt this “Instructional Activity Topic” as warranted.  

This activity can easily be adapted for other languages.  Please share this idea.
For the provinces of the Roman Empire:    
 http://intranet.dalton.org/groups/Rome/RMap.html
 

For the French-speaking countries:  

 http://home.earthlink.net/~mariefrance/map.html






 http://www.nvcc.edu/vflc/french.htm#fspeaking 
 

For the German-speaking countries: 

 http://en.wikipedia.org/wiki/German_speaking_countries
 

 
“Attachments” follow:  “Using Bloom’s Taxonomy En Español,”  “Preguntas con la taxonomía del señor Bloom,” A blank worksheet “Mis preguntas del señor Bloom,” where students write their own questions, and a listing of “Spanish Speaking Countries and their Capitals.”
Question Stems from Benjamin Bloom in English for the Spanish impaired:

http://www.teachers.ash.org.au/researchskills/dalton.htm
http://k.b5z.net/i/u/2183976/i/Bloom_Verbs___Question_Stems.pdf
Written by: 


Robert L. “Bobby” Oliver  [Retired, July 1, 2009]
E-mail address: 

boliver@ycsd.york.va.us  [ycsd Email is no longer active. 

Bobby’s Personal Email:
slimstar@hotmail.com   [Use this to contact me.]


School: 


Grafton High School
Virginia School Division: 
York County School Division
Using Bloom’s Taxonomy En Español

(or how to develop higher-level thinking skills.)

1.
Print out one copy of all  WORD  documents in this Instructional Plan which are:  

*Using Bloom’s Taxonomy En Español
*Mis preguntas del señor Bloom.Nombre  (This is a worksheet for students.)
*Preguntas de Bloom (This has the 6 sets of question stem. Also, teacher might like to print this document in “landscape” format.)
2.
“Mis preguntas del señor Bloom.Nombre,” is a student worksheet.  In the interest of saving paper, run these copies back to front.  With one sheet of paper, you can direct the class to do 4 different Bloom activities at varying times during your unit of instruction, or during the year..... etc.  This document is consumable; i.e., the students will write on these forms.  Have plenty on hand.

3.
Duplicate/mimeograph/reproduce, “Preguntas de Bloom,” back to front.  I usually do these on different colors of paper.  Review the colors with the students, then have the students come up and pick their “Preguntas de Bloom,” in their favorite color.  Students do not write on these forms.  These forms are Bloom question stems or guide questions.  They will refer to these throughout the year.  (Have some extras on hand.)

4.
There are 6 categories of questions according to Bloom:  “Conocimiento, Comprensión.....”  Have the students take turns reading the question stems out loud in class en español.  Ask “¿comprenden/comprendéis la pregunta?  

5.  For the question stems that the students do not understand, ask the class to explain them in Spanish.  Sometimes, you will have to ask the class to do an English translation of the question stem so that all understand what the question stem means.  Have the students, as a whole class, come up with the correct translation, not you; then validate their group answer.  Have them do the translation themselves, not you.  Make them accountable; you guide.  Be sure to give them “wait time” to come up with the translation.  Otherwise, the students might “play you” for all the answers and work.  It takes more time, but THEY are doing the work, not you.  ( 

6.  You will also need to point out tense and mood differences such as “ocurre vs. ocurrió; resuelves vs. resolverías.”  Have them label the tense and/or mood: el presente, el pretérito; the presente indicativo, el condicional.  This helps them identify and manipulate language.

7.  This Bloom form is for upper levels.  You will need to review or show them the patterns for “Si clauses.”    

*Si presente indicativo, futuro/presente:  

(or switch clauses as in:  futuro/presente, si presente indicativo.)

¿Qué haces (vas a hacer/harás) si no tienes tarea?  --Si no tengo tarea, escucho (voy a escuchar/escucharé) la música.

*Si imperfecto del subjuntivo, el condicional:   (Again, point out that they can switch the clauses; that the structures are flexible.)

¿Qué harías si no tuvieras tarea?  Or,  Si no tuvieras tarea, ¿qué harías?  --Si no tuviera tarea, escucharía la música.

*Si pluscuamperfecto del subjuntivo, el condicional perfecto: (or vice versa as mentioned above)

¿Qué habrías hecho si no hubieras tenido tarea?  --Si no hubiera tenido tarea, habría escuchado la música.  Or.....   Yo habría escuchado la música, si no hubiera tenido tarea.

To help students with Si/If clauses, you might need to have them use subject pronouns in their questions and answers until they are more proficient:  “Si yo no hubiera tenido tarea, yo habría escuchado la música.”

8.  Also, work on pronunciation and stress:   signi-FI-ca,  not  “sig-NI-fica;”  deter-MI-nas, not  “de-TER-minas;”  usas, not “yusas;”   i-DE-a, not “ay-DI-a.”   Plus other negative transfer problems or linguistic projections that some American speakers have with speaking Spanish.

Now, it’s time to put all of this into a communicative context!

or 

(   Are you ready to “Bloom” en español?   (
9.  During a unit of study, there are themes.  For this book cover or placement project, your students will see various themes or general, large ideas; i.e.: the importance of geography, famous people, themes in video clips.   In other contexts, or example, in a text such as Encuentros Maravillosos, Chapter 2, there is a poem by Pablo Neruda, “Un perro ha muerto.”  Go to the board and ask the students to brainstorm (una lluvia de ideas) temas.   Write their ideas on the board, correcting errors, helping them to express a thought, etc....   You should get words like:  la muerte, la vida eterna, el ateísmo, una crisis de fe,  las mascotas, los perros contra los gatos, el cielo, el paraíso, los derechos de los animales, el grupo PETA (People for Ethical Treatment of Animals), muchos chicos son como los perros, el dolor y la compasión......

9B.  If your class needs guided practice, coaching or scaffolding, try this.   As a class, decide and pick one of the themes written on the board, above.  Have them pull out their “Preguntas de Bloom,” and their “Mis preguntas del señor Bloom.Nombre.”  Have them write the class selected theme on “Mis preguntas del señor Bloom.Nombre,” form and create a question for each of the categorías (conocimiento, comprensión, aplicación......).  Circulate about the classroom showing them where to check in their text for vocabulary, verbs, etc....   Do this all together in a large group.    This is modeling and guided practice.  The students, as a whole, might come up with questions such as those below.


Conocimiento:  
¿Qué es un perro?


Comprensión:
¿Qué hechos muestran el amor que Neruda tiene por su perro?


Aplicación:
¿Qué preguntas harías en una entrevista con un perro?


Análisis:

¿Por qué crees que el autor sufre (sufría/ha sufrido) una crisis de fe?


Síntesis:

¿Cómo modificarías el complot del poema?


Evaluación:
¿Cuál es tu opinión del ateísmo del poeta?

Allow ample time when you first do this with a new group of students.  There is a learning curve in order to do this type of activity.

Now, have the students break into a group of two and interview each other using their 6 preguntas del señor Bloom.  They must answer in complete sentences.  After they finish with their partner in group 1, have them partner with a different classmate.  This is group 2.  Maybe try it one more time with a different partner for a group 3.  Move around the classroom monitoring and helping with expression when necessary.  After each group, the students will experience improvement and will articulate their ideas more coherently.  They love being successful en español.

Bring them back into a large group.  On the board, ask them what the 6 Bloom categorías are:  Write these 6 categories on the board.   [Previously, you have written every student’s name on a 3x5 index card.]   Ask the class to select a category.   Then, shuffle your deck of index cards and pull out 2 cards and say, “Rita, pregúntale a Marilyn una pregunta de esta categoría.”  Rita asks Marilyn, and Marilyn responds.  Marilyn quickly says to Rita, “Y tú, Rita.... ¿____?   Rita then answers.

Ask the class for another category.  Then look at Rita and Marilyn and ask each one, “¿Qué quieres: una víctima o una tarjeta?”   Rita can either look around the room and pick a victim or tell me to pull another surprise card from the deck.  Same procedure with Marilyn.  Let’s say they pick Leslie and David.  It’s their turn to question each other while the entire class is listening.  This technique also puts them on the spot and creates some anxiety (“raises their level of concern”) and helps them in preparation for AP Spanish Exam day in mayo.  This technique also demonstrates accountability.

Now, have them look at the other themes on the board.  They pick one of the other themes and repeat the activity.  They cannot use the one that the whole class just did as a model.  They create their preguntas de Bloom, independently.  Repeat practice and assessment procedures mentioned above.

Follow the same techniques as mentioned above in Item 9.  Creating a deck of 3x5 index cards with each student’s name on a card is very helpful for quickly grouping students and for calling upon students.

11.  Use can use this Bloom activity with any type of theme, whether it is literary, topical, etc...

12.  (When students make presentations to the class, ask everyone else to take out his/her “Preguntas de Bloom” guide.  Everyone is now sitting in a large circle with his/her desk before him or her. Have the audience listen carefully to the presenter.  Afterwards, each member of the audience (el público) asks the presenter questions using Bloom’s Taxonomy.  ( There can be no “conocimiento” questions used in this activity.  They are too basic and low level.  Let’s say Rita gives a 2 minute, timed presentation to the class comparing and contrasting the musicians Daniel Barenboim and Juanes, their body of work and their contributions to the world.  One by one, while sitting in the círculo, each student in the audience asks Rita a question about her presentation using the Bloom question stems.   ( This trains Rita for the AP test in May and other similar oral proficiency assessments and presentations.  This also holds the other students accountable for listening and forming a question for Rita.  You can grade Rita on her presentation and on her responses al público.

13.  Univisión offers short video clips on its website.  Play these.   Have the students watch and take notes.   Brainstorm themes.   Do a six-question Bloom activity in pairs.   ( You can collect the students’ video clips from this Book cover/ Placemat project for this additional practice.
14.  The Bloom activity is also good follow-up for discussions about home coming, preparing for college, etc.....  After a while, your less able students will rise to the occasion and start asking higher level questions of their peers.  Everybody loves a good, thought-provoking question.  

15.  The “Preguntas de Bloom.Simplified,” document focuses on expression using the present and “informal” future tense.  It is suitable for lower, beginning levels.  To make your own, remove the more sophiscated tenses from the Bloom question stem attachments.  Save under a different file name.
16.   Level I, II and III Spanish textbooks follow themes as well:  school, sports, health, air travel, food.  You can “Bloom” with these units as well.

Please adapt, edit, correct these suggestions as you see fit.  Please share these ideas with others.
Questions?  Please Email at:    boliver@ycsd.york.va.us
Sincerely,
Robert L. “Bobby” Oliver

Grafton High School

York County School Division

Yorktown, VA

	--  Preguntas con la taxonomía del señor Bloom  --


	Tema:


	Conocimiento

¿Qué es un/una….. (una definición)

¿Dónde está/n……

¿Cómo ocurre/ocurrió…..

¿Por qué …..

¿Cuándo …..

¿Quién/Quiénes …..

¿Cuál (de)…..  ¿Cuáles (de)…

¿Recuerdas…..

¿Puedes nombrar….(3 ó 5) ....

¿Cómo se explica…..

[Las palabras interrogativas]
	Comprensión

¿Qué hechos (o ideas) muestran……

¿Cuál es la idea principal de…

¿Qué declaraciones soportan….

¿Qué es lo que pasa en/cuando

¿Qué significa…..

¿Relata/narra/cuenta en tus propias palabras…….

¿Cómo resumes…..
	Aplicación

¿Cómo usas/usarías . . .

¿Qué ejemplos puedes dar para (por)…..  

¿Cuáles son los ejemplos que puedes dar para (por)…..

¿Cómo resuelves/resolverías X usando lo que tú has aprendido de Y…..

¿Cómo organizas/organizarías….. para mostrar……

¿Qué tratamiento empleas/emplearías para ….

¿Cómo aplicas/aplicarías lo que has aprendido para desarrollar…….

¿De qué otra manera planeas/planearías para…

¿Qué elementos escoges/escogerías para cambiar….

¿Qué hechos/datos escoges/ escogerías para mostrar…..

¿Qué preguntas haces/harías en una entrevista con …..




	Análisis

¿Cuáles son las partes/los elementos de …….

¿Cómo se relata X con Y….

¿Por qué crees que…..

¿Nombra las partes …..

¿Qué inferencias puedes hacer 

¿Qué conclusiones puedes sacar de

¿Compara y constrasta X con Y…..

¿Cómo clasificas/clasificarías 

¿Cómo categorizas/ categorizarías….

¿Cuál es la relación entre…

¿Cuál es la diferencia entre…


	Síntesis

¿Qué cambios haces/harías para resolver….

¿Cómo mejoras o mejorarías..

¿Qué pasa/pasaría si….

-Por favor, explica en mayor detalle la razón o la causa….. 

-Por favor, propón una alternativa….

-Por favor, inventa…

¿Cómo te adaptas/ adaptarías para crear un/a X diferente

¿Cómo modificas/ modificarías el complot o el plan….

¿Qué se puede hacer para minimizar o maximar …

¿De qué manera diseñas/ diseñarías X …

¿Con qué se puede combinar X para mejorar/cambiar..

¿Qué harías, si tu pudieras X?

¿Cómo pruebas/ probarías X

-Por favor, formula una teoría para..

-Por favor, predice la conclusión si X…
	Evaluación

¿Estás de acuerdo con las acciones X…

¿Estás de acuerdo con el resultado

¿Cuál es tu opinión de …..

¿Cómo pruebas / probarías o refutas/refutarías…

¿Cuál es el valor o la importancia de

¿Es/sería mejor, si…..

¿Qué recomiendas/ recomendarías

¿Cómo evalúas/ evaluarías …..

¿Qué citas/ citarías para sustentar las acciones de…..

¿Cómo determinas/ determinarías..

¿Qué escoges/ escogerías si …

¿Cómo priorizas/priorizarías…..

¿Qué juicio haces/ harías de…

¿Qué información usas/usarías para soportar el punto de vista de

¿Cómo justificas/ justificarías…




Mis preguntas del señor Bloom


Nombre

	Mi tema:



	Conocimiento:



	Comprensión:



	Aplicación



	Análisis:



	Síntesis:



	Evaluación:




Mis preguntas del señor Bloom


Nombre

	Mi tema:



	Conocimiento:



	Comprensión:



	Aplicación



	Análisis:



	Síntesis:



	Evaluación:




Spanish Speaking Countries and their Capitals
Europe 
	Spain (España)
	[Not Latin America but, THIS COULD BE AN OPTION.]


Central America 

	Guatemala
	

	Honduras
	

	El Salvador
	

	Nicaragua
	

	Costa Rica
	

	Panamá
	


Caribbean 

	Cuba
	

	Dominican Republic
	La República Dominicana

	Puerto Rico
	


North America 

	México
	


South America 

	Venezuela
	

	Colombia
	

	Ecuador
	

	Perú
	

	Bolivia
	

	Uruguay
	

	Paraguay
	

	Chile
	

	Argentina
	


Africa 

	Equatorial Guinea
	[Not Latin America but, THIS COULD BE AN OPTION.]








